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Abstract: This study explores elementary school strategies for optimizing self-reflection
activities in the Independent Curriculum. In this study, researchers used a qualitative
approach with a case study method. The informants of this research are principals,
teachers, and students of State Elementary School 47/IV Jambi City. Data will be
collected through three main methods, namely semi-structured type interviews, lesson
observations by observing the learning process reflected in selected classes, and
document analysis by studying relevant documents. The findings of this study are the
strategies carried out from the aspect of teacher self-reflection in the form of questions
contained in the form of experience notes, self-reports, autobiographies, journals, and
diaries. Peer reflection involves discussing, observing, and reflecting on the learning
process. Reflection by the principal in the form of holding discussions, providing trigger
questions and observations to see the learning process directly, and reflection by students
by being given questionnaires and direct questions. This research significantly contributes
to delivering practical insights and concrete strategies for other schools to optimize self-
reflection activities to support the more effective implementation of the Merdeka
Curriculum at the primary school level.
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A. Introduction

Education in Indonesia underwent a significant transformation with the
implementation of the Merdeka Curriculum to improve the relevance and effectiveness
of the learning process in primary schools (SD). Curriculum renewal is essential to
developing the education system (Sugiri & Priatmoko, 2020). The Merdeka curriculum
emphasizes student-centered learning, allowing schools to adapt the curriculum to local
needs and student characteristics. A critical component of this approach is the integration
of self-reflection activities, which aims to develop students' ability to recognize, evaluate,
and improve their understanding of learning and personal experiences. Reflection is a
skillful practice that utilizes experience, knowledge, and inquiry to enhance our ability to
intervene, interpret, and act positively on successes, significant issues, and questions.
Reflective practices can reveal new insights and understandings regarding who we are
and what we do. These practices can also demonstrate options, possibilities, and avenues
for positive and sustainable action (Hermawan, 2019). Reflection is an essential element
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of teacher professionalism in the formation of innovation and revolution in classroom
learning. Through reflection, teachers can find deficiencies and strengths in classroom
learning so that the following learning is better and maximum (Jatmiko & Putra, 2022)

Based on data from the Ministry of Education and Culture, in 2023, around 60% of
primary schools in Indonesia have started implementing the Merdeka Curriculum, with
the level of teacher understanding of the concept of self-reflection only reaching 75%.
Furthermore, the implementation of self-reflection in the Merdeka Curriculum at the
elementary level still faces various challenges (Fatmawati, 2024). Not all schools can
optimize self-reflection activities effectively and integrate them into the daily ]learning
process. It has been found that teachers do not understand the reflection that must be done
because they do not have sufficient support and coaching from schools to help them
develop reflection skills. Limited opportunities to discuss and share with fellow teachers
lead to limited teacher reflection.

Based on the initial study at State Elementary School 47/1V Jambi City, teachers
conducted reflections according to the guidelines. They provided feedback on the results
of reflections to improve subsequent learning, although some teachers still had difficulty
conducting self-reflection in the classroom. Furthermore, the research found several
school strategies for optimizing self-reflection, including using digital platforms to create
reflective portfolios and applications or software to record and analyze teaching practices
(Zeichner & Liston, 2013) and designing assessments that encourage students to reflect
(Black & Wiliam, 2018). Similarly, Hammond, Hyler, & Gardner (2017) organized
regular self-reflection workshops by providing reflective mentors for new teachers
(Hammond et al., 2017).

Several studies have shown the benefits of teacher reflection. With reflection,
teachers can find strengths and weaknesses and provide orientation for further learning
improvements (Philipsen, Tondeur, McKenney, & Zhu, 2019; Singh, Rowan, & Allen,
2019). Teachers can express different new ideas for teaching the subject matter in the
future by making changes and improvements to teaching methods, approaches, and
learning media (Nugraha, Widodo, & Riandi, 2020). Furthermore, (Beka & Kulinxha,
2021) Conducted research on teacher reflection with portfolios, allowing prospective
teachers to organize their work better and enabling cooperation between pre-service
teachers, directly affecting their professional competence. This is evident in SD Negeri
Joho 01 implementing reflection improves teachers' ability to organise learning
(Kurniasari, Permadi, & Purbasari, 2024).

Research on self-reflection in education has been widely conducted, and related
challenges and solutions have been found to reflect in differentiated learning (Kurniasari
et al., 2024). Reflective research on self-assessment teaching supervision (Gunawan et
al., 2017). Self-reflection research on efforts to improve teacher professionalism
(Rahman, 2014). Ramadhini & Sukmawan (2024) also researched the reflection of
practicing teachers in the differentiated learning process in Indonesia. Maulana et al.,
(2023) research discusses the efforts of PAI teachers to reflect on learning. The research
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findings (Altun & Yursteven, 2017) show that self-reflection and peer review contribute
considerably to teacher professional development during the research.

There is no comprehensive study exploring primary schools' specific strategies for
optimizing self-reflection activities in Indonesia's context of the Merdeka Curriculum.
This research fills this gap by focusing on practical implementation at the primary school
level. This research questions how the strategies used in SD optimize self-reflection
activities in the independent curriculum. Therefore, this study aims to explore the
strategies used by primary schools to optimize self-reflection activities in the Merdeka
Curriculum. By understanding the practical strategies that these schools have
implemented, best practices can be identified that can be adopted by other schools to
improve the effectiveness of implementing self-reflection in daily learning. This is
expected to positively contribute to improving the quality of education at the primary
level in Indonesia, which aligns with the objectives of the Merdeka Curriculum to produce
more meaningful and relevant learning for every student.

B. Method

As the issues raised in this study are not quantitative, a qualitative approach with a
case study method (Hinkin, Tracey, & Enz, 1997) It was used to explore the strategies
used by primary schools to optimize self-reflection activities in the Merdeka Curriculum.
Researchers use a case study method based on the formulation of Robert K. Yin (Hinkin
etal., 1997), focusing on using a descriptive approach. Researchers want to describe and
understand how school strategies optimize self-reflection activities. Thus, the descriptive
approach can help explain the strategy of optimizing self-reflection at State Elementary
School 47/1V Jambi City in detail and thoroughly and provide a clear picture. So that
researchers can use the data collected to describe these strategies in a broader context.
Informants in this study focused on the Principal, Teachers, and students. The informants
were selected using a purposive sampling method with inclusion criteria considering the
experience of self-reflection in learning.

Table 1. Research informants

No Informants Quantity
1 Principal 1
2 Teacher 5
3 Students 8

Source: personal

Data will be collected through three main methods: interviews, observation, and
document analysis. Interviews: The researcher conducted semi-structured interviews with
the selected principal teachers and students. These interviews elicited their personal views
and experiences of self-reflection. Observation of learning: The researcher observed the
reflective learning process in the selected classes. This observation helped the researcher
understand how self-reflection was carried out during learning. Document analysis: The
researcher studied relevant documents such as lesson plans and reflection documents to
gain additional insights into existing educational strategies and policies.

AT-THULLAB: Volume 8 Number 2, Year 2024 151
Journal Page is available to: http://journalfai.unisla.ac.id/index.php/at-thulab/index



Kiki Fatmawati

The data collected will be analyzed using thematic analysis, which looks for
thematic patterns in interviews, observations, and documents that emerge throughout the
study (Ajar Baskoro, Taufik Umar, & Ahsan, 2023). This helps researchers identify
primary schools' strategies for self-reflection. The researcher used data triangulation to
ensure validity and reliability by combining interview, observation, and document
analysis results.

C. Results and Discussion
Results

The following are the results of research on the strategies of SD N 47.VII Jambi City,
in optimizing reflection activities, researchers examine strategies from aspects of teacher
self-reflection, peer reflection, reflection by the principal, and student reflection by
utilizing analysis using Parsons' AGIL theory.
Teacher Self-Reflection

According to Parsons's AGIL theory, the teacher's first strategy is to adapt by

adjusting the method of conducting self-reflection in the learning process and assessment
that has been carried out. Furthermore, particular time should be provided in the teaching
schedule to reflect at least once a semester. Self-reflection activities carried out in
elementary schools according to goal attainment by utilizing the following questions:

Table 2. Teacher Self-reflection Questionnaire

Question

What are my goals for teaching this semester?
What was your favorite part of the learning process this semester?
What things have worked in the learning process?
What are the things that need to be improved in the learning process?
What do | need to do to improve my next lesson?
What do | need to do to improve my next lesson?
What were some of the biggest challenges I faced this semester?

8 How can | overcome these challenges?
Adaptation from: (McTighe et al., 2017)
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o
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The teachers themselves develop the questions according to their needs. In addition
to self-reflection, fellow educators and school principals can use these questions. The
answers to the questions can be in the form of experience notes, self-reports,
autobiographies, journals, or diaries. Teacher self-reflection is directed at knowing the
extent to which teachers, as professionals, carry out activities or signs that must be carried
out. Teachers also carry out latency patterns by making reflection a routine habit in
teaching practice and using reflection results to plan continuous professional
development.

Peer Reflection

The adjustment of the reflection method with peer assessment or fellow

educators/teachers is an assessment by fellow educators/teachers on the planning and
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implementation of learning carried out by the educator concerned. This is intended to
build a culture of mutual learning, cooperation, and mutual support among peers. Peer
reflection can be done at least once a semester. In conducting reflection, peers can use
strategies to discuss the learning process, observe the learning process, and reflect on the
learning process. Furthermore, they share the reflection results with colleagues in the
forum. Latency pattern by building and maintaining a reflective culture in the school
environment.

Reflection by the principal

Reflection conducted by the principal aims to build a reflective culture and provide
constructive feedback. Building a reflective culture is an activity that encourages
continuous reflection on the learning process, which becomes an integral part of the
learning process. Giving constructive feedback is an activity carried out by the principal
to provide input, suggestions, and examples to teachers to improve the quality of learning.
The strategy of the principal of SD Negeri 47 Jambi City in facilitating teachers in the
reflection process is to hold discussions about what the school needs to do to help the
learning process. Principals also provide sparking questions to improve the quality of
learning and assessment. The principal also randomly enters for observation to see the
learning process firsthand. As stated by the principal:

"As the principal, | strongly support teachers conducting classroom reflections to
improve the next lesson. Once a month or two, | alternately hold discussions with
teachers regarding the reflections carried out, and | even see the learning process
directly in the classroom."

The supervisor also carries out his strategy by accompanying teachers in conducting
reflections. Reflection is dialogical and nonjudgmental. Teachers are invited to dialogue
and think openly without judging or blaming others. In the reflection process, supervisors
are not encouraged to ask for administrative reports that burden teachers. Principals and
supervisors continue to encourage a reflective culture in schools as a regular habit in
teaching practice.

Reflection by Students

Students' reflection aims to build independence and responsibility in the learning
process and daily life, build a culture of transparency, objectivity, mutual respect, and
appreciation of the diversity of opinions in assessing the learning process, build a
participatory learning atmosphere, and provide feedback to educators and students to train
them to think critically. Reflection is beneficial for teachers and students. Reflection
activities are conducted at least once a semester.

In its implementation, teachers make questionnaires and conduct direct questions
that can help provide information related to the learning process evaluation. An interview
with one of the students revealed that "Sometimes we are asked to fill out a questionnaire
at the end of the lesson related to what we have done and what we get in learning."”
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After teachers reflect and get feedback from peers, principals, supervisors, and
students, they develop plans to improve the quality of learning. Thus, teachers will
continue to improve the quality of learning and teaching, leading to student quality.
Discussion

SD N 47.VII Jambi City conducts teacher reflection by utilizing various aspects
ranging from teacher self-reflection, peer reflection, reflection by the principal, and
reflection by students. Teacher reflection by assessing whether they have carried out their
duties properly or not. With reflection, teachers can find out their weaknesses and
strengths and will encourage teachers to move to make improvements to their competence
(Rahman, 2014). Reflecting on learning problems becomes a new insight for teachers for
the next practice (Marcos, Miguel, & Tillema, 2009). Reflection studies have benefits,
including teachers having full ownership of their learning, the relevance of learning is
ongoing and not limited to a particular time and place, taking problematic situations as
learning opportunities, and how other sources take on new relevance through reflective
self-learning (Attard, 2017).

Peers carry out reflection strategies by discussing the learning process, observing
the learning process, and reflecting on the learning process. Strategies that peers can use
can increase reflective capacity by being done individually in groups and through
dialogue (Davut Goker, 2016). Interaction with others with knowledge related to
reflection is a prerequisite for developing reflective practice (Stenberg, Rajala, & Hilppo,
2016). It is hoped that with reflection, weaknesses in each lesson can be found so that
improvements can be made immediately. Continuous improvement can improve the
learning process and increase students' comfort (Yuliyanto, Fatichatul Hidayah, Perdana
Istyastono, & Wijoyo, 2018).

The principal of SD Negeri 47 Jambi City facilitates teachers in the reflection
process by holding discussions about what the school needs to do to help the learning
process, providing trigger questions to improve the quality of learning and assessment,
and then randomly entering the classroom for observation to see the learning process
firsthand. Principal reflection is a critical concept in teacher education (Beauchamp, 2015;
S66t & Viskus, 2015). In line with the explanation that reflection should be included in
the learning tasks that teachers do before and during the teachers' teaching tasks to foster
effective teachers (Cimer & Cimer, 2013). For this reason, the principal's role is vital in
monitoring the running of reflections carried out by teachers. With these activities,
teachers can measure the achievement of the planned targets. Meanwhile, students also
feel a change towards a more effective and better direction that is planned for the next
activity (Ritonga, Harahap, & Adawiyah Lubis, 2022).

Meanwhile, student reflection by providing questionnaires and conducting direct
questions can help provide information related to the learning process evaluation. Student
reflection with questioning questions can improve the ability to analyze their efforts with
the activities. The questions given by teachers at SD Negeri 47 Jambi City are in line with
those conducted by (Spilkova, 2001) Namely, what did | do? How did | do it? With what
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results? What did | cause from my activities? Where is the problem? Is there another way
to do it? And so on. Reflection by teachers with students about the learning experience
can explore the potential of students' analytical skills (Mortari, 2012). Furthermore,
reflecting on students' experiences in learning can gradually apply theoretical concepts
obtained by students into practices that students can do (Korkko, Kyro-Ammala, &
Turunen, 2016)

D. Conclusion

The results of this study illustrate that principals and teachers carry out strategies to
optimize the implementation of reflection activities to improve the quality of learning and
teaching, which leads to the quality of students. Strategies carried out from the aspect of
teacher self-reflection in the form of questions contained in the form of experience notes,
self-reports, autobiographies, journals, diaries, peer reflection in the form of discussing,
observing, and reflecting on the learning process, reflection by the principal in the form
of holding discussions, providing trigger questions and observations to see the learning
process directly and reflection by students by being given questionnaires and direct
questions. Implementing learning reflection in elementary schools must be carried out
continuously, and careful planning must be carried out according to existing conditions
to improve the quality of learning. The limitation of this research was that it was only
conducted in one school, so it was still not comprehensive to see the efforts of elementary
schools in implementing reflection and did not examine self-reflection models. Therefore,
it is hoped that further research related to reflection and the application of reflection
models can be conducted by taking several schools, both at the elementary school level
and high schools and even universities.
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