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Abstract: This study aims to analyze the planning, implementation, and evaluation of a 

five-foundation-based curriculum in shaping students’ character at Madrasah Ibtidaiyah 

Plus Asy-Syukriyyah. Using a qualitative field study approach, data were collected 

through observations, interviews with teachers and school administrators, and 

documentation of learning activities and flagship programs. The analysis was conducted 

descriptively through data reduction, presentation, and conclusion drawing. The findings 

reveal that curriculum planning was collaboratively developed through teaching modules 

emphasizing the integration of character values. Implementation was manifested in daily 

spiritual routines such as dhuha prayer, dhikr Al-Ma'tsurat, and the recitation of Asmaul 

Husna, as well as flagship programs such as Islamic Personal Development Program, 

Islamic Exhibition Event, Night of Faith and Piety Development, Shaum Sunnah, Tahajud 

call, and Maghrib Mengaji. Program evaluation was conducted regularly through 

coordination between the teachers and Dewan Lembaga Pendidikan Islam (LPI) or 

Islamic Educational Institution Council to ensure alignment with objectives. The study's 

novelty lies in its focus on the five-foundation-based curriculum, a model rarely examined 

in prior research, that integrates academic, spiritual, and moral dimensions within a 

cohesive character education framework. The findings contribute to understanding how a 

value-based curriculum can effectively cultivate holistic student character in Islamic 

elementary education. 
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A. Introduction 

The curriculum is a crucial component of education. It is a set of arrangements and 

plans for objectives, content, learning materials, and the methods used to guide learning 

activities to achieve educational goals (Kusumawardani et al., 2024; Munir and Kholid, 

2022; Wahyuni, 2015). Managing the curriculum is a pressing issue in education (Siregar 

and Wahyuni, 2022). The curriculum device is like a driving force that regulates how 

learning activities should be carried out, so that discussions about the curriculum will 

always be an important part of the development of educational science. 

In school learning, the curriculum serves as a crucial guide for teachers to organize 

and direct all student activities toward achieving educational goals (Sari, 2022). Beyond 

its function as an instructional framework, the curriculum also plays a strategic role in 
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shaping students’ character and moral values. In Islamic schools, character education, 

particularly akhlakul karimah (good morals), is an integral component that must be 

embedded in every aspect of learning (Sabila, 2020). Madrasah Ibtidaiyah Plus Asy-

Syukriyyah, as an integrated Islamic institution, has placed moral education at the heart 

of its vision and mission. However, initial observations revealed several challenges 

related to students’ character development. Some students still showed disrespectful 

attitudes toward teachers, engaged in dishonest behavior, or lacked discipline in worship 

and in daily interactions. These findings indicate that the moral formation process has not 

yet been fully internalized in students’ daily behavior. Therefore, the school recognized 

the need for a systematic solution through curriculum reform. 

As a response, Madrasah Ibtidaiyah Plus Asy-Syukriyyah developed the ASSTA 

Curriculum, an integrated model based on five core foundations: Al-Qur'an (The Quran), 

Sunnah, Science, Technology, and Akhlakul Karimah (good morals). This curriculum 

aims to create a balanced learning experience that integrates religious, scientific, and 

moral dimensions. The design of the ASSTA Curriculum represents an innovative step 

toward character-based education that not only focuses on academic competence but also 

on the holistic development of spiritual, social, and emotional intelligence. 

Character education at the elementary school level plays a crucial role in shaping 

students’ moral foundation and personal integrity from an early age (Amelia and 

Ramadan, 2021; Rohmatun and Ardiansa, 2024; Solihin, 2021). This stage is considered 

the most formative period in a child’s development, where values, attitudes, and habits 

begin to take root and influence lifelong behavior (Scholz-Kuhn et al., 2025). In the face 

of rapid technological advancement and shifting social norms, schools are increasingly 

challenged to not only develop students’ cognitive abilities but also to nurture moral 

reasoning, empathy, discipline, and spiritual awareness. Various studies have shown that 

early character formation significantly reduces behavioral problems, fosters social 

responsibility, and strengthens students' emotional resilience (Amalia, 2024; Mohamad 

et al., 2021; Saifullah Ammar, 2024). Therefore, integrating character education into the 

elementary curriculum is not merely an addition to academic learning but a fundamental 

necessity for developing holistic, value-driven individuals who are capable of 

contributing positively to society. 

Several previous studies have examined the implementation of the developed 

curriculum at the elementary level, such as research entitled "Implementasi Model 

Kurikulum Humanistik di Madrasah Ibtidaiyah Nahdlatul Wathan Karangbata Kota 

Mataram" (Amalia, 2024), "Implementasi Kurikulum Cambridge Pada Pelaksanaan 

Pembelajaran Di Madrasah Ibtidaiyah Ma'arif Ketegan Bilingual Islamic School" (Nisa, 

2024), "Implementasi Kurikulum Full Day School Dalam Membentuk Karakter Siswa di 

MI Plus Al-Azhar Kabupaten Blitar" (Rohmatun and Ardiansa, 2024), and "Implementasi 

Kurikulum Merdeka Jenjang SD Kabupaten Luwu Timur" (Zahir et al., 2022). These four 

publications examine the implementation of the developed curriculum. Although these 

studies have provided valuable insights into how different curriculum models are 

implemented in elementary education, most focus primarily on pedagogical and structural 
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aspects of implementation rather than on how these curricula systematically shape 

students' moral and religious character. The character dimension, particularly the 

integration of spiritual, moral, intellectual, social, and emotional values, remains 

underexplored in these works. Furthermore, previous studies tend to examine curriculum 

models imported or adapted from broader frameworks (such as humanistic, Cambridge, 

or Merdeka curricula), which often lack a clear foundation rooted in Islamic values and 

local educational philosophy. 

The novelty of this research lies in its focus on The Five Foundation-Based 

Curriculum, a model that holistically integrates five core pillars — spiritual, moral, 

intellectual, social, and emotional — into both the design and implementation of learning. 

This approach fills a gap in previous studies by examining how curriculum planning, 

implementation, and evaluation can explicitly support the formation of students' character 

in a comprehensive, contextually grounded manner. 

Despite the growing number of studies on Islamic character education and 

integrated curricula, research focusing specifically on the implementation process of the 

ASSTA Curriculum in shaping students’ character at the madrasah ibtidaiyah (elementary 

school) level remains limited. Most previous studies emphasize curriculum content or 

outcomes rather than the concrete stages of planning, implementation, and evaluation. 

Therefore, this study seeks to fill that gap by analyzing how the ASSTA Curriculum is 

designed, applied, and assessed at Madrasah Ibtidaiyah Plus Asy-Syukriyyah, and how 

its implementation contributes to students’ moral and character formation. In addition, 

the researcher formulated the research objective to analyze how planning, 

implementation, and evaluation of the five-foundation-based curriculum (ASSTA 

Curriculum) shape the character of madrasah ibtidaiyah students. 

 

B. Method 

This research used a descriptive qualitative approach and was conducted at 

Madrasah Ibtidaiyah Plus Asy-Syukriyyah in Tangerang, Indonesia. It was the only 

Islamic elementary school (Madrasah Ibtidaiyah) implementing the ASSTA curriculum, 

along with other school levels within the Asy-Syukriyyah Islamic Education Institute. 

The researchers determined that the population consisted of all school components 

actively involved in implementing the ASSTA Curriculum. This population included 

teachers, homeroom teachers, students, and the management responsible for developing 

and implementing the curriculum. Because this research was qualitative, the sample was 

selected intentionally using a purposive sampling technique. It means that the researchers 

selected subjects based on specific considerations, namely those with knowledge, 

experience, and direct involvement in implementing the curriculum. The participants 

consisted of three teachers, two homeroom teachers, and five students selected 

purposively based on their involvement in curriculum implementation. 

This study explores how the Curriculum is implemented in shaping students’ 

character at MI Plus Asy-Syukriyyah. Data were collected through observation, 

interviews, and documentation (Creswell, 2018). Observations focused on classroom 
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learning and character-building activities, and then the interview was conducted with a 

previously determined source, while documentation included lesson plans, activity 

schedules, and student work. 

The instruments used in this study were observation sheets, interview guides, and 

documentation checklists. Observation sheets were designed to capture indicators of 

learning strategies, student participation, and value integration. Interview guides 

contained semi-structured questions exploring planning, implementation, and evaluation 

of the ASSTA Curriculum. Meanwhile, documentation checklists were used to verify 

supporting evidence. Data validity was ensured through triangulation across time, 

methods, and sources. 

Data analysis followed Miles and Huberman’s interactive model, including data 

collection, reduction, display, and conclusion drawing. During data reduction, the 

researcher applied open coding to categorize emerging patterns, for example, “teacher 

collaboration” (C1), “student engagement” (I1), and “religious habituation” (P1). These 

codes were then grouped into broader themes such as integrative curriculum planning, 

character-oriented classroom culture, and continuous evaluation practice. The 

conclusions were drawn inductively to interpret how the ASSTA Curriculum fosters 

holistic character development in students. 

 

C. Results and Discussion 

Results 

Based on research findings from interviews with teachers and curriculum 

departments, most teachers have integrated character values into teaching and learning 

activities, both directly through teaching materials and indirectly through exemplary 

attitudes and behaviors. They emphasized the importance of character traits such as 

honesty, responsibility, and courtesy in every interaction with students. Observations also 

indicated that the learning process focused not only on cognitive aspects but also on 

shaping students' personalities. Routine activities such as greeting and praying before and 

after lessons were evident. Interactions between students and teachers reflected a culture 

that upholds moral values. 

Overall, data from documentation, interviews, and observations reinforce the 

assumption that the current curriculum implementation has provided sufficient space for 

character formation. The results of this study serve as the basis for the discussion (Goyal, 

2022). For details on the results of this study, the researchers divided it into three parts: 

planning, the implementation, and the evaluation of the ASSTA Curriculum in shaping 

the character of Madrasah Ibtidaiyah Plus Asy-Syukriyyah students. 

Planning the implementation of the ASSTA Curriculum in shaping the character of 

elementary school students 

Planning is a crucial factor in determining the direction of implementation, 

particularly in education. Thorough planning can be crucial because it ensures a well-

organized, high-quality, and effective process. In this case, Madrasah Ibtidaiyah Plus 

Asy-Syukriyyah seems to be an educational institution that prioritizes planning 
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The researchers sought information about this planning from trusted informants 

through interviews to obtain accurate data. According to an informant, all teachers and 

the school board at Madrasah Ibtidaiyah Plus Asy-Syukriyyah jointly formulated teaching 

modules for implementing the ASSTA curriculum. The school board directly supervised 

it to ensure that each teacher understood and implemented them in accordance with the 

ASSTA curriculum criteria. From the second informant, the researchers found that 

planning began at the start of the semester and lasted for 5 days. This informant said, 

“There's a full five-day training for teachers, as well as training per unit. So, in more 

detail, within the unit, teachers are given teaching module files and then discuss what the 

system would look like. The goals are the same, and the content is the same.” 

Based on teacher interviews, the implementation planning for the Five Foundations-

Based Curriculum (ASSTA Curriculum) was carried out systematically through several 

stages. First, all teachers received five full days of intensive training. This activity aimed 

to ensure each teacher understood the philosophy, objectives, and technical aspects of the 

curriculum's implementation. Further training was also conducted at the school unit level, 

focusing on deepening technical skills for developing and using teaching materials. 

During the planning process at the beginning of the semester, teachers were 

provided with teaching module files that served as the primary guidelines. These modules 

contained not only learning materials but also project plans for students to work on as 

part of the character-based learning experience. Teachers then held internal discussions 

to adapt the implementation system to their respective units' needs. Although the module 

content remained the same, several adjustments were made, including adding variations 

or minor embellishments to the presentation to make it more engaging and relevant to 

students' context. 

In addition to the modules, other learning tools, such as lesson plans, were also 

designed to manage time allocation and develop measurable learning steps. Thus, 

curriculum planning focused not only on content but also on implementation strategies 

that ensure integration between student mastery and character development. 

The implementation of the ASSTA curriculum in shaping the character of 

elementary school students 

Madrasah Ibtidaiyah Plus Asy-Syukriyyah demonstrates the integration of 

academic, spiritual, and character-building aspects. Observations showed that activities 

ran from morning to evening, maintaining a consistent routine. Students were encouraged 

to arrive on time and, before class began, perform the Dhuha prayer in congregation. 

Following these activities were the remembrance of Allah (Dhikr al-Ma'tsurat) and the 

recitation of the Beautiful Names of Allah (Asmaul Husana). On Fridays, this activity 

was replaced by the recitation of Surah Al-Kahf. Photographs and videos of the activities 

demonstrated the solemn atmosphere and the students' full involvement in the routine. An 

interview with Informant 1 revealed that this practice was not simply a routine ritual but 

also included explanations of its meaning so that students understand the reasons for the 

worship, such as the Dhuha prayer being associated with blessings of sustenance through 

their parents. 
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After the spiritual practice activities, students entered the classroom. The learning 

system implemented was student-centered. Teachers no longer dominated the classroom 

with lectures; instead, they acted as facilitators and discussion leaders. The researchers' 

observations showed students actively working in groups, presenting discussion results, 

and asking critical questions. This data was obtained during observation, which occurred 

during the spiritual practice schedule. Documentation in the form of classroom 

photographs shows students presenting their project results to their peers while the teacher 

reinforced on the whiteboard. It aligns with Informant 2's statement that the classical 

model was avoided to prevent monotony in the learning environment and to allow 

students to take greater responsibility for their learning process. 

In addition to classroom learning, the ASSTA curriculum was supported by flagship 

programs grounded in Islamic character. The Islamic Personal Development program, for 

example, was held every Thursday afternoon as a small halaqah (religious gathering) led 

directly by a supervising teacher, with a maximum of 12 students. Documentation in the 

form of a school activity schedule shows that the program was a structured routine. It 

focused on cultivating the habit of daily worship, Quran recitation, and Islamic 

discussions relevant to students' lives. In addition, a Night of Faith and Piety 

Development program was held every semester to strengthen spiritual bonds through 

qiyamul lail (the night of prayer), Islamic studies, and community activities. 

Another flagship program was the annual Islamic Exhibition. Based on activity 

documentation and interviews, this program provided a creative outlet for students to 

showcase Islamic works, including art, written works, and religious project presentations. 

Photographic documentation shows students enthusiastically displaying their work to 

teachers and parents. It demonstrates that the curriculum focuses not only on cognitive 

aspects but also encourages students to express themselves boldly, be creative, and build 

self-confidence. 

The practice of voluntary worship was also an integral part of the curriculum. 

Students were accustomed to observing voluntary fasting on Mondays and Thursdays 

once a month. According to an interview with Informant 1, this voluntary fasting practice 

involved students and encouraged parental involvement. Many parents who were initially 

unaccustomed to fasting on Mondays and Thursdays eventually joined their children, 

creating synergy between the school and the family. Documentation in the form of text 

messages from homeroom teachers in a communication group includes reports from 

parents about students' voluntary fasting activities. In addition, a weekly Tahajjud call 

program was reported through class communication media to strengthen students' 

spiritual character within the family environment. 

Overall, based on the triangulation of observation data, interviews, and 

documentation, it can be concluded that the implementation of the ASSTA Curriculum 

was integrative. Daily spiritual activities, student-centered learning, and excellent 

programs grounded in Islamic values complemented one another in shaping students' 

personalities. Consistent documentation of activities supports this finding, indicating that 

curriculum implementation was not merely a formality but has become ingrained in the 
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school culture. Thus, the ASSTA Curriculum was not only oriented towards academic 

achievement but also played a significant role in fostering students' noble character and 

Islamic character at Madrasah Ibtidaiyah Plus Asy-Syukriyyah. 

The evaluation of the implementation of the ASSTA curriculum in shaping the 

character of elementary school students 

The evaluation of the ASSTA Curriculum implementation at Madrasah Ibtidaiyah 

Plus Asy-Syukriyyah was conducted intensively, involving various parties, including the 

school board, homeroom teachers, and management. According to an interview with 

Informant 1, who are the homeroom teacher, the evaluation served as a form of oversight 

and resolution of issues that arose during curriculum implementation. The mechanism 

employed was routine coordination between homeroom teachers and management. 

Whenever issues arose, they were immediately discussed in a forum to find a quick, 

appropriate solution. It ensured that issues did not linger and thus disrupt the ongoing 

learning process or student development. 

Observations and documentation supported this statement, as evidenced by the 

regular meeting minutes and homeroom teachers' schedules. These forums addressed not 

only academic issues but also student behavior and character development, in line with 

the spirit of the ASSTA Curriculum, which emphasizes a balance between knowledge 

and character development. Therefore, evaluation played a crucial role in reflection and 

in strengthening curriculum implementation. 

Informant 1 further explained that formal evaluations were conducted quarterly. It 

means that there were four progress evaluations per year: in the third, sixth, ninth, and 

twelfth months. This periodic evaluation served as an official forum for reviewing 

achievements, identifying obstacles, and formulating improvement strategies. 

Documentation in the form of quarterly evaluation reports demonstrated the results of the 

assessment of curriculum target achievement, including recommendations for follow-up 

actions for teachers and schools. 

In addition to formal evaluations, the school conducted incidental evaluations 

whenever new problems were identified. Interviews revealed that this mechanism enabled 

issues to be addressed immediately, without waiting for quarterly meetings. It allowed 

the school to respond quickly to the needs and challenges faced by students and teachers. 

This evaluation pattern demonstrated the presence of an adaptive, solution-oriented 

monitoring system. 

Based on observation data, interviews, and documentation, it can be concluded that 

the evaluation of the ASSTA Curriculum implementation at Madrasah Ibtidaiyah Plus 

Asy-Syukriyyah was conducted in a multi-layered manner, including regular homeroom 

teacher meetings, quarterly evaluations, and incidental evaluations. This intensive 

evaluation pattern helped ensure that curriculum implementation was aligned with its 

initial objectives while minimizing obstacles that arose. Evaluation also provided a space 

for constructive dialogue among teachers, management, and the school board to 

continuously improve the quality of curriculum implementation. 
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With this systematic and responsive evaluation mechanism, the implementation of 

the ASSTA Curriculum was monitored not only from an administrative perspective but 

also from a substantive perspective, focusing on its impact on student development. It 

confirms that the evaluation served as a curriculum quality control instrument, enabling 

issues to be addressed promptly and thus optimally achieving the desired educational 

goals. 

In general, the implementation of the ASSTA Curriculum at Madrasah Ibtidaiyah 

Plus Asy-Syukriyyah demonstrates a comprehensive approach that integrates spiritual, 

academic, and moral dimensions in a structured manner. The process comprises three 

main stages: planning, implementation, and evaluation. Each contributes to the systematic 

formation of students' character. The findings show that collaborative planning, value-

based learning activities, and continuous evaluation work synergistically to internalize 

religious and moral values in students' daily behavior. It can be seen from the following 

table. 

 

Table 1. The Implementation of ASSTA Curriculum for Character Formation 

 

Stage Key Activities Main Actors Emerging 

Themes/Findings 

Character 

Formation 

Focus 

Planning Collaborative 

development of teaching 

modules integrating 

moral and spiritual 

values; discussions 

among teachers across 

subjects 

Teachers, 

Curriculum 

Team 

Integrative 

curriculum planning, 

teachers align 

learning content with 

akhlakul karimah 

values and project-

based learning 

Awareness of 

moral values 

through 

contextualized 

lessons 

Implementation Daily spiritual routines 

(Dhuha prayer, Al-

Ma’tsurat, Asmaul 

Husna); student-

centered learning; 

spiritual and social 

programs, Shaum 

Sunnah, Tahajud Call, 

Maghrib Mengaji) 

Teachers, 

Students 

Character-oriented 

classroom culture, 

active learning 

combined with moral 

habituation; students 

internalize discipline, 

honesty, and respect 

Internalization 

of religious and 

moral behaviors 

Evaluation Periodic reflection 

meetings (every 2 weeks 

with class teachers; 

every 3 months, formal 

review); identifying 

challenges and adjusting 

strategies 

Islamic 

Educational 

Institution 

Council, 

Homeroom 

Teachers, 

Curriculum 

Coordinator 

Continuous 

evaluation practice, 

ongoing dialogue to 

ensure spiritual and 

behavioral 

consistency 

Sustainability 

of moral 

behavior 

through 

reflection and 

feedback 

Source: Data findings with interview, observation, and documentation. 
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Discussion 

Planning the implementation of the ASSTA Curriculum in shaping the character of 

elementary school students 

Based on observations and interviews conducted at the research school, the 

implementation of the ASSTA curriculum in shaping student character demonstrates a 

structured and collaborative approach. One crucial aspect of this curriculum's 

implementation is the learning planning process carried out by teachers through the 

development of teaching modules. 

The teaching modules were not designed individually; instead, they were developed 

through discussions between two teachers from different subjects. This process allows for 

a richer exchange of ideas, experiences, and learning strategies. This cross-subject 

collaboration reflects the spirit of synergy in education, where teachers act not only as 

instructors but also as learning designers oriented toward building student character.  

In the context of educational, planning is the systematic preparation of activities to 

achieve specific goals (Faizah and Khairiyah, 2019; Suherman et al., 2024). Meanwhile, 

educational planning is a process that prepares alternative decisions for future activities 

aimed at achieving goals with optimal effort. So collaboration in curriculum planning is 

one of the keys to exemplary implementation (Subasman et al., 2024; Yeh et al., 2021). 

Therefore, teacher-developed teaching modules are part of educational planning aimed at 

creating a learning environment conducive to student character development. 

The principles of educational planning are also reflected in this process. One of 

these is the principle of comprehensiveness, which views education as a unified whole, 

encompassing cognitive, affective, and psychomotor aspects according to Bloom's theory 

(Bloom, 1956). Furthermore, the principles of flexibility and objectivity are evident in 

discussions between teachers, where they mutually adapt their learning approaches to 

student needs and the dynamic conditions of the classroom. 

Collaboration in the preparation of teaching modules is also in line with the 

collaborative theory put forward by Gray (Guba and Stufflebeam, 1981), which states that 

collaboration is a collaborative thinking process for addressing the differences and 

limitations of each party's perspectives. In practice, teachers involved in module 

discussions complement one another and enrich the learning content with diverse 

perspectives, resulting in modules that are more contextual and relevant to students' lives. 

Furthermore, this collaborative approach also supports student-centered learning. 

Teachers not only deliver material but also design activities that encourage students to 

internalize noble moral values such as honesty, responsibility, and respect. It 

demonstrates that the ASSTA Curriculum focuses not only on academic achievement but 

also on the development of noble character. 

Thus, the planning and collaboration process in developing teaching modules is a 

crucial foundation for implementing the ASSTA curriculum. Thorough and collaborative 

planning enables meaningful learning oriented toward the holistic development of 

students' character. These findings reinforce the fact that education designed with a 
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systematic, collaborative approach has significant potential to develop a generation that 

is not only intellectually intelligent but also imbued with noble character (Sari and 

Mugiyono, 2024; Sofianti, 2020; Suja’i, 2023). 

The implementation of the ASSTA curriculum in shaping the character of 

elementary school students 

Based on observations and interviews conducted at the research school, the ASSTA 

Curriculum was implemented holistically to shape student character through the 

integration of daily spiritual activities, classroom learning approaches, and flagship 

character-building programs. This approach focuses not only on academic achievement 

but also on the development of students' personalities and moral values. 

The implementation of daily spiritual activities 

The findings indicate that the spiritual habituation activities implemented at MI Plus 

Asy-Syukriyyah, such as the routine performance of the Dhuha prayer, recitation of Al-

Ma’tsurat, and chanting of Asmaul Husna, play a crucial role in fostering students’ 

religious and moral character. This phenomenon aligns with Bandura’s Social Learning 

Theory (Anggraenie et al., 2022; Rumjaun and Narod, 2025), which posits that 

individuals learn behaviors, attitudes, and emotional reactions through observation and 

imitation of models within their social environment. In this case, teachers and peers serve 

as significant role models, and their consistent engagement in spiritual practices provides 

students with a source of observational learning. Repeated exposure to such practices 

enables students to internalize values such as patience, perseverance, and tawakkul (trust 

in God) through modelling and reinforcement. Moreover, the positive reinforcement 

provided by teachers, such as verbal praise and moral reflection, enhances students’ 

intrinsic motivation to sustain these behaviors independently. Therefore, the spiritual 

habituation program within the ASSTA Curriculum reflects the core principles of 

Bandura's theory, in which moral and spiritual learning emerges from the dynamic 

interaction among personal, behavioral, and environmental factors. 

The implementation of learning in the classroom: Student-centered and deep learning 

In the classroom, teachers implemented student-centered learning methods, with 

students actively participating in the knowledge-construction process. The teacher acted 

as a facilitator, providing apperception at the beginning and reinforcement at the end of 

the lesson. It aligns with the constructivist approach, which holds that learning is more 

effective when students actively engage and construct knowledge through social 

interaction. 

Furthermore, a deep learning approach was used to encourage students to 

understand the material in depth and context. Deep learning encourages students to think 

critically, make connections between concepts, and internalize the values that emerge 

during the learning process. In the context of the ASSTA Curriculum, these values refer 

to integrity, honesty, and responsibility. 

Character strengthening flagship programs  

There was a series of flagship programs that supported the implementation of the 

ASSTA Curriculum. These programs were designed to reinforce students' spiritual and 
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moral character through continuous practice and habituation. They served as the 

operational embodiment of the curriculum's value-based objectives, ensuring that 

character formation occurs not only cognitively but also affectively and behaviorally. 

First, the Islamic Personal Development program, held every Thursday, focuses on 

cultivating Islamic personality traits such as discipline, sincerity, and social 

responsibility. The findings indicated that consistent weekly activities could internalize 

values through repetition and modeling. According to Lickona (1991), effective character 

education must involve moral action and habituation so that moral understanding 

transforms into consistent behavior (Lickona, 1991; Wantu, 2020). The Islamic Personal 

Development Program exemplifies this process by combining reflection, discussion, and 

role modeling in a structured setting. 

Second, the Islamic Camping Event, held once a year, serves as experiential 

learning that builds teamwork, empathy, and appreciation for Islamic values through 

collective experience. Field observations showed that students engaged enthusiastically 

in group worship, competitions, and creative Islamic performances. Empirically, this 

aligns with Dewey's principle of learning by doing, which holds that moral and social 

learning are best achieved through meaningful participation in communal activities rather 

than didactic instruction (Dewey, 1986). 

Third, the Night for Building Faith and Taqwa program, implemented each 

semester, serves as an intensive spiritual reinforcement activity. Students participated in 

qiyam al-layl, reflection sessions, and teacher-guided discussions. This finding supports 

Thomas Lickona's and Narvaez's view that spiritual reflection and moral reasoning are 

core processes in character consolidation (Lickona, 1996; Rahman, 2018). Moreover, the 

program strengthens students' moral resilience by providing immersive experiences that 

connect faith with ethical behavior. 

Fourth, the Sunnah Fasting program, practiced during the first week of each month, 

fosters self-control, patience, and sincerity. Interviews with teachers revealed that this 

program significantly influenced students’ emotional maturity and empathy toward 

others. This practice is consistent with Bandura’s (1986) social learning theory, which 

posits that behavior is learned through observation and reinforcement within a supportive 

environment. Fasting becomes a form of self-regulation training that enhances both 

emotional intelligence and spiritual awareness. 

Fifth, the Tahajud Call and Maghrib Quran programs encourage students to engage 

in regular worship and Qur'an recitation both individually and collectively. Through 

observations, the researchers found out that these programs could improve not only 

students' religiosity, but also their time discipline and sense of spiritual responsibility. 

The findings align with McAuliffe’ (McAuliffe, 2023) ethics of care theory, emphasizing 

that sustained relational and spiritual practices nurture empathy and moral sensibility. 

Collectively, these programs illustrate that the ASSTA Curriculum is not limited to 

formal instruction but extends into habit formation and experiential learning, providing 

students with structured opportunities to practice moral and spiritual values daily. 

Theoretically, this approach supports holistic education principles that integrate 
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cognitive, affective, and psychomotor dimensions. Empirically, it demonstrates how 

curriculum-based character education can be institutionalized through well-designed, 

sustained, and community-oriented school programs, ensuring that values are internalized 

as lived experiences rather than abstract ideals. 

The synergy of the curriculum implementation in character building 

The combination of spiritual activities, interactive learning methods, and ongoing 

flagship programs demonstrates that the ASSTA curriculum has been implemented 

holistically and with a results-oriented approach. This implementation demonstrates that 

schools are not merely places for the transfer of knowledge, but also spaces for character 

development rooted in Islamic values. 

With consistent implementation based on students' real-life experiences, character 

education is no longer merely a subject matter but becomes part of students' lifestyles 

within the school environment (Amelia and Ramadan, 2021; Fajri and Rivauzi, 2022; 

Hidayati et al., 2020; Mida and Maunah, 2023; Solihin, 2021). Systematically designed 

and routine activities serve as a crucial pillar in the development of holistic morals and 

character. 

The evaluation of the implementation of the ASSTA curriculum in shaping the 

character of elementary school students 

As the final stage, evaluation is also crucial in the curriculum implementation cycle, 

as it helps determine the extent to which the designed program is achieving its stated 

objectives. Based on interviews and observations conducted at the research school, the 

evaluation of the ASSTA curriculum implementation was conducted periodically. In 

addition, it involved various parties, including the teachers, homeroom teachers, and 

Islamic Educational Institution Council. 

Periodic and direct evaluation by teachers 

Teachers conducted formative, periodic evaluations that function as ongoing 

monitoring and immediate feedback mechanisms. Field data show that teachers 

performed quarterly evaluations to remind students about the ASSTA activities and to 

provide corrective feedback during the learning process. One evaluation conducted was 

the quarterly evaluation, which occurred every 3 months. In this evaluation, teachers 

directly reminded students to implement the ASSTA Curriculum, including spiritual 

activities, moral development, and participation in flagship programs. This evaluation 

was formative because it was conducted during the learning process and aimed to provide 

feedback and improvements to program implementation. 

Accordings to Consalvo and Idrus, evaluation is a process to determine the extent 

to which educational objectives have been achieved (Consalvo, 1969; L, 2019). 

Evaluation not only measures final results but also helps improve the implementation of 

educational programs. In this context, quarterly teacher evaluations serve as a tool for 

monitoring and strengthening the implementation of the ASSTA curriculum. Periodic 

checks are recommended in curriculum implementation literature to maintain fidelity and 

enable iterative adjustment. 
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Internal evaluation between homeroom teachers and the Islamic Educational Institution 

council 

Intensive internal evaluations between the homeroom teachers and Islamic 

Educational Institution council enable rapid identification and resolution of operational 

obstacles. Observations and interview data indicate biweekly coordination meetings that 

review program logistics, challenges, and follow-up actions, demonstrating an 

institutionalized feedback loop at the school level. This arrangement facilitates timely 

decision-making (e.g., reallocating human resources for the Islamic Exhibition Event, 

addressing attendance issues during the Night of Faith and Piety Development program) 

and reflects a systematic approach to monitoring. 

In addition to teacher evaluations, internal evaluations were conducted biweekly 

between the homeroom teachers and the Islamic Educational Institution Council. These 

evaluations were intensive and aimed to monitor the overall implementation of the 

ASSTA curriculum system. These evaluations discussed whether the program was 

running well, experiencing obstacles, or even failing. The evaluation results then served 

as the basis for decision-making and follow-up. 

This kind of evaluation aligns with the evaluation theory outlined Kiettikunwong 

and Narot (2024), which states that evaluation is a systematic and continuous process for 

collecting, describing, and interpreting information to serve as a basis for decision-

making in the preparation of subsequent policies or programs. The evaluation between 

the homeroom teachers and the Islamic Educational Institution Council reflects the 

principle of continuous and comprehensive evaluation. 

Evaluation focus: Whether or not the program was implemented 

The primary evaluative emphasis is on implementation fidelity (whether activities 

actually occur) and observable process indicators rather than on long-term outcome 

measures. Empirical evidence indicates that evaluators prioritized assessing student 

engagement in spiritual routines, the use of designated pedagogical methods, and 

participation rates in flagship events. At the same time, outcomes, such as measurable 

changes in moral behaviour over time, were less systematically tracked. This focus aligns 

with the 'process and product' orientation noted in evaluation frameworks, but it also 

reveals a gap in holistic assessment: the lack of outcome measures. 

The primary focus of the evaluation was to assess whether the ASSTA Curriculum 

program was effectively implemented. This assessment encompassed various aspects, 

such as student engagement in spiritual activities, the application of appropriate learning 

methods, and participation in flagship programs. The evaluation also considered 

supporting and inhibiting factors in program implementation. 

Evaluation of educational programs should encompass four aspects: context, input, 

process, and outcomes (Kusumawardani et al., 2024; Sudijono, 2016). In this study, the 

evaluation focused on the process and product aspects, namely how the curriculum was 

implemented and its impact on student character development. 

Implications of evaluation for program improvement 
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Evaluation results are used for iterative program improvement, but the current cycle 

could be strengthened with clearer indicators and aggregated evidence. 

Informants reported that evaluation findings inform adjustments (e.g., modifying activity 

schedules or increasing teacher supervision), indicating a reflective culture that uses 

evidence to enhance practice. However, documentation tends to be descriptive and case-

based rather than standardized or aggregated across cohorts, limiting the ability to detect 

trends and make evidence-based policy decisions. 

The results of regular and systematic evaluations serve as the basis for improving 

the implementation of the ASSTA Curriculum. If a program was found to be 

underperforming, adjustments to the strategy, approach, or learning methods were made. 

Evaluations also served as a means of reflection for teachers and schools to continuously 

improve the quality of character education promoted by the ASSTA Curriculum. 

Thus, evaluations are not only a measure of success but also a crucial instrument in 

maintaining the sustainability and effectiveness of curriculum implementation. 

Collaborative and ongoing evaluations demonstrate the school's commitment to 

developing students (Can et al., 2017; Kartal and Çınar, 2024), who are not only 

academically intelligent but also possess noble character. Practically, this means 

maintaining the existing periodic and biweekly reviews while adding (a) standardized 

process indicators (attendance, participation rates, fidelity checklists), (b) short-term 

outcome measures (pre/post self-report, teacher rating scales on targeted behaviors), and 

(c) longer-term follow-ups (cohort tracking of character indicators).  

 

D. Conclusion 

Based on the research findings, the implementation of the ASSTA Curriculum at 

Madrasah Ibtidaiyah Plus Asy-Syukriyyah was carefully designed through collaborative 

module development among teachers, ensuring the integration of moral and spiritual 

values across all subjects. The planning process emphasized a values-based approach, 

positioning character formation as the central goal of education. The curriculum was 

implemented comprehensively through daily spiritual habituation, student-centered 

learning, and flagship programs that fostered students' religious, social, and moral 

development. Regular evaluations by teachers and the Islamic Educational Institution 

Council ensured that the program remained consistent, effective, and responsive to 

students' developmental needs. 

In practice, this study suggests that the ASSTA model, grounded in systematic 

planning, spiritual habituation, and reflective evaluation, can serve as a replicable 

framework for other madrasas seeking to strengthen character education through an 

integrated curriculum. Theoretically, this research contributes to curriculum innovation 

by demonstrating how integrating the five foundations (The Qur'an, Sunnah, Science, 

Technology, and Akhlakul Karimah) can serve as a model for holistic character formation 

in Islamic education. Future studies are recommended to explore the long-term impact of 

the ASSTA Curriculum on students' behavioural outcomes and to examine its scalability 
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across diverse educational contexts, thereby enriching the body of knowledge on 

character-based curriculum design. 
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