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Abstract: Learning Arabic is strategically important in pesantren-
based education because it facilitates access to Islamic knowledge
and fosters language competence. This study evaluated the Context
and Input components of the CIPP (Context, Input, Process, Product)
framework in the Arabic-language learning program at the
Tarbiyatut Tholabah in Kranji, Paciran, Lamongan. A convergent
parallel mixed-methods design was employed by collecting
quantitative and qualitative data concurrently, analyzing them
independently, and integrating the findings during interpretation.
Quantitative data were obtained through a questionnaire
administered to all six Arabic language teachers. In contrast,
qualitative data were collected through interviews with eight key
informants, non-participant observations, and document analysis.
The Context evaluation showed that the program was aligned with
the foundation’s educational vision but lacked a formal evidence-
based needs assessment and an explicit framework for aligning and
progressing Arabic competencies across educational levels. The
Input evaluation produced an overall score of 59.1%, categorized as
moderately adequate. Curriculum and instructional documents
achieved the highest score at 71.0%, followed by infrastructure at
62.5%, instructional media and teaching materials at 58.0%, and
teacher qualification alignment at 45.0%. These findings reveal a
gap between strong institutional commitment and the readiness of
contextual planning and program resources. Diagnostically, this
study provides an empirical basis for needs-based planning, cross-
level competency mapping, qualification-aligned teacher
development, and targeted improvement of instructional resources.
The evaluation is limited to program needs and readiness and does
not assess instructional processes or student learning outcomes.

INTRODUCTION

Arabic language learning occupies a strategic position within pesantren-based
I[slamic educational institutions because it serves not only as a medium for developing
foreign-language competence but also as a primary instrument for accessing and
understanding Islamic sources, including the Qur'an, Hadith, and classical Islamic
literature. Consequently, the quality of Arabic language instruction has become an
important component in achieving the broader educational objectives of pesantren. As
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educational institutions continue to respond to changing academic, social, and
technological demands, Arabic language programs are expected to be implemented
through systematic planning, adequate resources, and continuous quality improvement
mechanisms to ensure sustainable educational outcomes (Muhajir, 2021; Tauhid, 2026).

Despite its importance, Arabic language learning in many pesantren continues to
face persistent challenges. Previous studies have reported recurring issues related to
curriculum alignment, instructional approaches, teacher competence, learning resources,
and institutional support systems, all of which may affect the effectiveness of teaching
and learning processes (Akhyar et al.,, 2025; Hadisi & Muna, 2025; Sapura et al,, 2025).
Preliminary observations conducted at the Tarbiyatut Tholabah in Kranji, Paciran,
Lamongan, similarly indicated concerns about variations in learning achievement across
educational levels, limitations in learning media and instructional resources, and
disparities in teachers’ academic qualifications. These conditions suggest the need for a
systematic evaluation to identify both contextual and institutional factors that may
influence the readiness and quality of Arabic language learning programs.

Program evaluation has been widely recognized as an essential mechanism for
supporting educational quality improvement and evidence-based decision making.
Among various evaluation approaches, the Context, Input, Process, Product (CIPP) model,
developed by Stufflebeam, is one of the most widely used frameworks because it enables
a systematic assessment of program planning, resource availability, implementation
conditions, and outcomes. In educational settings, the CIPP model has been extensively
used to evaluate curriculum implementation, instructional programs, institutional
quality assurance systems, and learning effectiveness. Previous studies have
demonstrated that contextual conditions and program inputs are important
determinants of the quality of educational implementation and may contribute to
achieving intended educational outcomes (Abdilah, 2025; Adlya et al.,, 2025; Arofah,
2021; Fitri et al.,, 2026).

However, a review of the existing literature reveals that most CIPP-based studies
in Arabiclanguage education have either evaluated programs comprehensively across all
four dimensions or focused primarily on learning outcomes and curriculum
implementation. Limited attention has been given to an in-depth examination of the
Context and Input dimensions as foundational components that determine program
readiness prior to implementation. Furthermore, studies investigating these dimensions
within an integrated pesantren educational ecosystem that encompasses multiple
educational units under a single institutional foundation remain relatively scarce. As a
result, empirical evidence regarding the extent to which contextual conditions, human
resources, facilities, learning media, and institutional support collectively shape the
readiness of Arabic language learning programs in pesantren settings remains limited.

The novelty of this study lies in its focused evaluation of the Context and Input
dimensions of the CIPP framework within an integrated pesantren educational
environment consisting of both formal and non-formal educational units under the
Tarbiyatut Tholabah. Rather than conducting a broad evaluation of all CIPP dimensions,
this study provides a more detailed diagnostic analysis of program relevance,
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institutional readiness, teacher qualifications, learning facilities, and supporting
resources as fundamental prerequisites for effective program implementation. Such an
approach is expected to generate more targeted evidence for institutional improvement
and policy formulation.

Therefore, this study aims to evaluate the Context and Input dimensions of the
Arabiclanguage learning program at the Tarbiyatut Tholabah, Kranji, Paciran, Lamongan,
using the CIPP evaluation framework. Specifically, the study seeks to answer the
following research questions: To what extent do the contextual conditions support the
implementation of Arabic language learning programs at the Tarbiyatut Tholabah
Foundation? and to what extent are the available inputs, including human resources,
learning facilities, instructional media, and institutional support, adequate to support
effective Arabic language learning?

METHOD

This study employed a convergent parallel mixed-methods design in which
quantitative and qualitative data were collected during the same research period,
analyzed independently, and integrated during the interpretation stage. Quantitative
data were used to assess the adequacy of program inputs. In contrast, qualitative data
were used to explain institutional needs, program gaps, policies, and resource conditions
that underlie the quantitative results (Creswell & Clark, 2017).

The study adopted the Context, Input, Process, Product (CIPP) evaluation
framework but deliberately limited its scope to the Context and Input components. This
limitation reflected the evaluation's diagnostic orientation, which focused on identifying
program needs and assessing institutional readiness before examining program
implementation and outcomes. Context evaluation examined institutional alignment,
needs identification, and competency progression, while Input evaluation assessed
teacher readiness, instructional resources, curriculum documents, and learning-support
facilities (Stufflebeam & Zhang, 2017). Accordingly, this study did not evaluate classroom
implementation as a Process component or student learning outcomes as a Product
component.

The research was conducted at the Tarbiyatut Tholabah Foundation, Kranji,
Paciran, Lamongan, East Java, Indonesia, from January to March 2026. The institution was
purposively selected because it administers an integrated pesantren-based educational
system comprising Qur’anic education, Madrasah Diniyah, and formal educational units
with different Arabic language learning orientations. The primary unit of analysis was the
Arabic language learning program administered by the foundation. Institutional leaders,
teachers, curriculum documents, instructional resources, and facilities were treated as
sources of evidence representing the evaluated program.

Participants in the qualitative component were selected through purposive
sampling based on their involvement in program planning, coordination, and
implementation. They comprised one Head of Foundation, one Arabic Language Program
Coordinator, and six Arabic language teachers, for a total of eight interview participants.
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The quantitative component employed total sampling, involving all six Arabic language
teachers as respondents (N = 6).

Participants were included if they were actively involved in Arabic language
teaching or program management, had served at the institution for at least one year, and
voluntarily agreed to participate in the study.

Evaluation Indicators and Data Collection

The evaluation indicators were derived from the decision-oriented functions of
the Context and Input components of the CIPP framework. Context evaluation covered
institutional alignment, evidence-based needs assessment, identification of program
problems and priorities, and competency alignment and progression across educational
units. Input evaluation covered teacher qualifications and professional readiness,
instructional media and teaching materials, learning facilities and infrastructure, and
curriculum and instructional documents.

Data were collected through semi-structured interviews, non-participant
observations, a questionnaire, and document analysis. The relationship between the
data-collection techniques, sources, and evaluation purposes is presented in Table 1.

Table 1. Data Collection Techniques and Data Sources

No Selection

Technique Data source Number . Evaluation Purpose
. Technique
1. Semi- Head of 8 participants Purposive Exploring
structured Foundation, sampling institutional
interview Arabic Language objectives, needs-
Program assessment
Coordinator, and practices,
Arabic language competency
teachers alignment,
program policies,
teacher
assignment, and
resource
conditions
2. Non-participant Classrooms, Institutional  Criterion- Assessing the
observation library, teaching facilities based availability,
materials, observation  condition, diversity,
instructional and functionality of
media, audiovisual program resources
equipment, and
learning-support
facilities
3.  Questionnaire All Arabic teachers 6 Total Measuring the
respondents  sampling perceived
adequacy of human
resources,
instructional
resources,

facilities, and
curriculum support
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4. Documentation Institutional, Relevant Purposive Verifying
Study curriculum, documents document institutional
teacher, program- selection alignment, needs
planning, and assessment,
facility documents competency
progression,
teacher
qualifications,
curriculum
readiness, and
resource
availability

Semi-structured interviews explored institutional objectives, needs-assessment
practices, learning orientations across educational units, curriculum coordination,
teacher assignment, resource availability, and program-development priorities. With the
participants’ consent, interviews were recorded and transcribed for analysis.

Non-participant observations were conducted using a structured observation
sheet to examine the availability and condition of classrooms, library resources, teaching
materials, instructional media, audiovisual equipment, and other learning-support
facilities. The observations focused on program-resource readiness and were not used to
evaluate teaching performance, classroom implementation, or student competence.

The questionnaire consisted of 24 items distributed equally across four Input
dimensions: Teacher qualifications and professional readiness, six items; instructional
media and teaching materials, six items; learning facilities and infrastructure, six items;
and curriculum and institutional support, six items.

Responses were recorded on a five-point Likert scale ranging from 1 (strongly
disagree) to 5 (strongly agree). Higher scores indicated a higher perceived level of input
adequacy. Document analysis was conducted to verify and complement evidence
obtained from interviews, observations, and the questionnaire. The documents included
the foundation’s vision and mission statements, curricula, syllabi, lesson plans, teacher
qualifications and assignment records, program-planning documents, and facility
inventories.

Instrument Review, Reliability, and Trustworthiness

The questionnaire, interview guide, observation sheet, and document-analysis
sheet were reviewed by one expert in educational evaluation. The expert was selected
based on relevant academic qualifications and experience in program evaluation and
educational instrument development. The review focused on the items' relevance to the
Context and Input indicators, the clarity of wording, the representativeness of the
evaluated dimensions, and their suitability for pesantren-based Arabic language
education.

Items identified as unclear, overlapping, or insufficiently representative were
revised based on the expert’s recommendations before data collection. Because the
review involved only one expert and no numerical Content Validity Index or Aiken’s V
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coefficient was calculated, the procedure was reported as an expert review, rather than
as statistical evidence of content validity.

The internal consistency of the 24-item questionnaire was examined using
Cronbach’s Alpha. The instrument produced an overall coefficient of o = 0.87, indicating
good internal consistency. This coefficient was used as evidence of questionnaire
reliability, not of content validity.

The trustworthiness of the qualitative findings was strengthened through source
and technique triangulation, member checking, and an audit trail. Interview evidence was
compared with questionnaire results, observational findings, and institutional
documents. Interview summaries were returned to participants to verify their accuracy,
while the audit trail documented participant selection, data collection, transcription,
coding, theme development, quantitative calculations, data integration, and the basis for
each evaluative judgment. All participants were informed about the objectives and
procedures of the study. Participation was voluntary, informed consent was obtained
before data collection, and participant identities were protected by reporting
institutional roles rather than personal names.

Data Analysis and Integration

Interview data were analyzed using thematic analysis through six stages:
familiarization with the data, initial coding, theme development, theme review, theme
definition, and report construction (Braun & Clarke, 2006). Deductive codes were derived
from the Context and Input indicators, while inductive codes were used to capture
relevant issues emerging from participants’ responses.

Institutional documents were examined separately using qualitative content
analysis. Relevant documentary evidence was extracted, categorized according to the
Context and Input indicators, and compared with interview and observational findings.

Questionnaire data were analyzed using descriptive statistics. The achievement
percentage for each Input dimension was calculated using the following formula:

Observed Score
Achievement Percentage = X 100
Ideal Score

The ideal score for each six-item dimension was calculated as follows:
Ideal Score = 6 respondents X 6 items X 5 maximum score = 180

For descriptive interpretation, the percentage scale was divided into five equal
intervals. The interval width was calculated by dividing the 0-100% range into five
categories. The resulting interpretation criteria are presented in Table 2.

100-0
—=20

Interval Width = z
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Table 2.
Researcher-Developed Equal-Interval Interpretation Criteria
Achievement Evaluative Category
Percentage
81-100% Very adequate
61-80% Adequate
41-60% Moderately adequate
21-40% Inadequate
0-20% Very inadequate
RESULT AND DISCUSSION

Result
Context Evaluation of Arabic Language Learning Programs

The Context evaluation examined the alignment of the Arabic language learning
program with the foundation’s vision and mission, the availability of an evidence-based
needs assessment, and the alignment and progression of learning objectives across
educational units. The program was considered contextually adequate when its
objectives were institutionally relevant, supported by documented needs, and organized
within a coherent competency framework.

Document analysis showed that Arabic language learning was explicitly
positioned as an important component of the foundation’s Islamic educational mission.
Interview data from institutional leaders, the program coordinator, and teachers
consistently indicated that Arabic was treated as a priority subject across the Qur’anic
education, Madrasah Diniyah, and formal education units. No contradiction was
identified between the general objectives of the Arabic language program and the
foundation’s vision and mission. Based on this evidence, institutional alignment was
evaluated as adequate.

However, the document review did not identify a formal needs assessment
document that contained baseline information on students’ proficiency, expected
competencies, stakeholder expectations, or the differentiated needs of each educational
unit. Interview data indicated that the existing program had largely developed from
established curriculum traditions and institutional experience. Although these traditions
provided a basis for program continuity, they did not constitute a systematic empirical
assessment of learning needs. This gap limited the institution’s ability to demonstrate
that program priorities were derived from students’ current and expected competencies.
Therefore, the needs-assessment dimension was evaluated as inadequate.

The evaluation also identified differences in learning orientations across
educational units. Madrasah Diniyah emphasized reading and understanding classical
[slamic texts, whereas formal education units addressed listening, speaking, reading, and
writing competencies. These differences were not automatically judged as curricular
misalignment because they reflected the distinct educational functions of the respective
units. Nevertheless, the document analysis did not identify an explicit, foundation-wide
framework that showed how the competencies developed by each unit were connected
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or progressively organized across educational levels. Thus, the identified gap concerned
the absence of documented competency alignment and progression rather than the
existence of differentiated objectives. This dimension was evaluated as partially
adequate.

Overall, the Context component was evaluated as moderately adequate. The
program possessed strong institutional legitimacy and clear alignment with the
foundation’s educational vision. Still, the absence of a formal needs assessment and an
explicit cross-level competency framework limited its contextual readiness.

Input Evaluation of the Arabic Language Learning Program

The Input evaluation examined the adequacy of teacher qualifications and
professional readiness; instructional media and teaching materials; learning facilities and
infrastructure; and curriculum and instructional documents. Quantitative questionnaire
results were integrated with evidence from interviews, observations, and document
analysis. The percentage scores were interpreted using the evaluation categories
established in the Methods section.

Table 2.
Evaluation Results for the Input Components
No. Input Dimension Achievement Category
P 0
1. Teachelf quallflcat_lons and 45,0% Moderately adequate
professional readiness
. . o
2. Instrqctlonal medla and 58% Moderately adequate
teaching materials
: el 0
3. _Learmng facilities and 62,5% Adequate
infrastructure
4. Curriculum and 71% Adequate
instructional documents 9
Average 59,1% Moderately adequate

The teacher qualifications and professional readiness dimension achieved a score
of 45.0%. Document verification showed that only a limited proportion of the teachers
possessed academic backgrounds directly related to Arabic Language Education or
Arabic Literature. Interview evidence indicated that teaching assignments were also
based on seniority, institutional experience, alum status, and the ability to read Islamic
texts. The integration of questionnaire, interview, and documentary data revealed a gap
between the specialized competencies expected for Arabic language instruction and the
formal qualifications held by the teaching staff. This dimension was evaluated as
moderately adequate but requiring priority improvement. This judgment does not imply
that teachers with non-aligned academic backgrounds were ineffective because
classroom teaching performance was not evaluated in this study.

Instructional media and teaching materials achieved 58.0%. Observations showed
that printed textbooks, blackboards, and conventional materials remained the
predominant resources. Digital applications, audiovisual resources, presentations, and
interactive teaching materials were available only to a limited extent. The observational
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evidence supported the questionnaire findings, indicating convergence between the
quantitative and qualitative datasets. The available materials supported basic teaching
activities but were not sufficiently diverse to facilitate the intended range of language
competencies, particularly listening and speaking. This dimension was therefore
evaluated as moderately adequate.

Learning facilities and infrastructure achieved 62.5%. Observations showed that
classrooms were generally functional and that the library contained Arabic-language
resources. However, most library materials consisted of classical texts, while
contemporary language-learning resources and audiovisual equipment remained
limited. The institution did not have a functioning language laboratory. However, this
absence was not treated as evidence that listening and speaking competencies could not
be developed through other resources and communicative environments. The evaluative
gap concerned the limited variety of facilities available to support sustained oral and
aural language practice. This dimension was evaluated as adequate but in need of
improvement.

Curriculum and instructional documents achieved the highest score at 71.0%.
Document analysis confirmed the availability of curricula, syllabi, and lesson plans across
the educational units. These documents generally corresponded with applicable
administrative and curricular requirements. However, their availability was not
accompanied by equivalent readiness in teacher qualifications, instructional media, and
supporting facilities. This dimension was adequate, but we need stronger alignment with
the needs assessment findings and cross-level competency progression.

Discussion
Context Evaluation of Arabic Language Learning Programs

The Context evaluation revealed a contrast between strong institutional
commitment and limited evidence-based program planning. Arabic language learning
had a legitimate and strategic position within the educational vision of the Tarbiyatut
Tholabah Foundation. However, this legitimacy had not yet been fully translated into a
systematic mechanism for identifying learning needs, setting priorities, and organizing
competency progression.

Within the CIPP framework, contextual adequacy is not determined solely by the
formal compatibility between program objectives and institutional vision. Context
evaluation also requires identifying beneficiary needs, institutional problems, available
opportunities, and program priorities (Stufflebeam & Zhang, 2017). Therefore, the
absence of a documented needs assessment constitutes a substantive limitation, even
though the program’s general objectives remain relevant to the foundation's Islamic
educational mission.

This finding is comparable with studies reporting that Arabic language curricula
in pesantren are commonly shaped by normative objectives and established educational
traditions (Fathoni et al,, 2021; Samsuddin & Siregar, 2024). However, the present study
extends previous work by locating a critical challenge at the planning stage rather than
solely within curriculum implementation or learning outcomes. Program limitations may
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emerge before instruction begins when decision-makers lack documented evidence of
student proficiency, stakeholder expectations, and unit-specific learning priorities.

The absence of a formal needs assessment does not prove that the existing
objectives are inappropriate. Rather, it limits the institution’s ability to demonstrate that
its objectives correspond to actual and evolving learner needs. A structured needs
assessment would enable the foundation to differentiate among religious, academic, and
communicative language requirements and establish the relative priority of each
competency at different educational levels.

Differences in learning orientation across educational units also require cautious
interpretation. The Madrasah Diniyah's emphasis on reading classical Islamic texts is
consistent with its religious and scholarly mission. Meanwhile, the emphasis in formal
educational units on listening, speaking, reading, and writing aligns with broader
curricular requirements. These differences do not automatically indicate misalignment.

The evaluative concern is the absence of an explicit institutional framework that
connects the differentiated objectives. Without a cross-level competency roadmap, there
is a potential risk of overlap, discontinuity, or insufficient progression across educational
levels. Hence, the issue is not the differentiation itself but whether it is deliberately
organized within a coherent institutional pathway.

This interpretation extends previous curriculum studies by distinguishing
appropriate differentiation from uncoordinated fragmentation. A responsive Arabic
language curriculum does not necessarily impose identical objectives on all educational
units. Instead, it should preserve unit-specific purposes while defining common
foundational competencies, progression expectations, and points of connection across
educational levels (Abdurrahman, 2025; Adlya et al., 2025).

The qualitative data converged on this conclusion. Documents showed a clear
institutional commitment; interviews confirmed Arabic as a priority subject; and both
sources indicated the absence of a formal needs assessment and a cross-level competency
framework. The principal Context limitation was therefore not weak institutional
commitment but the limited translation of that commitment into diagnostic and
coordinated planning.

Input Evaluation of the Arabic Language Learning Program

The Input evaluation demonstrated uneven readiness across human resources,
media, facilities, and curriculum documentation. The overall score of 59.1% fell within
the moderately adequate category. This judgment reflects the presence of basic program
resources, but several dimensions need substantial strengthening.

Teacher qualification alignment represented the lowest-scoring dimension. This
finding should not be interpreted as evidence that teachers with non-aligned academic
backgrounds necessarily perform ineffectively. The study did not directly evaluate
classroom performance or compare teaching quality according to academic background.
Moreover, teaching experience, mastery of classical Islamic texts, and familiarity with
pesantren culture may constitute valuable competencies that are not fully represented
by formal qualifications.
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Nevertheless, specialized academic preparation generally provides exposure to
language pedagogy, curriculum development, assessment, and contemporary
instructional approaches. Previous research has emphasized that Arabic language
teaching requires a combination of language knowledge, pedagogical competence, and
professional confidence (Ahmad et al.,, 2024; Tauhid, 2026). The current findings extend
this concern from individual competence to institutional staffing policy. The issue is not
merely whether teachers hold relevant degrees, but whether recruitment, assignment,
and professional development are systematically aligned with program objectives.

The mixed-methods evidence reinforced this interpretation. Questionnaire
responses indicated limited human-resource readiness, teacher-profile documents
showed low alignment with qualifications, and interviews revealed that teaching
assignments were also shaped by institutional experience, alum status, and classical-text
competence. These sources converged in demonstrating that traditional pesantren
staffing strengths had not yet been fully integrated with specialized professional criteria.

Instructional media and teaching materials were also moderately adequate. The
continued dominance of printed materials and conventional classroom media indicates
that technology integration remains limited. Previous studies have shown that digital and
interactive media can increase exposure to authenticlanguage, expand learning activities,
and support learner engagement (Abid & Sain, 2025; Faiqoh et al., 2025; Zaenuri et al,,
2025).

The implication, however, is not that conventional materials should be replaced
entirely. Classical texts and printed resources remain central to particular pesantren
learning objectives. Digital and audiovisual resources should complement these
materials by supporting competencies that are less easily developed through text-based
instruction, particularly listening, pronunciation, and spoken interaction.

The questionnaire identified the perceived level of media adequacy, while
observation clarified that the limitation concerned the range and functionality of the
available resources. This represents complementarity between the quantitative and
qualitative datasets. The main issue was not the complete absence of materials but their
limited diversity in relation to the intended language competencies.

Facilities and infrastructure achieved a higher score, although limitations
remained. The availability of classrooms and library resources provided a basic
foundation for learning. However, audiovisual facilities and specialized language-
learning resources were limited.

Alanguage laboratory should not be treated as the only mechanism for developing
listening and speaking skills. These competencies can also be supported through
classroom interaction, peer communication, mobile devices, audio recordings, language
clubs, and extracurricular language environments. Thus, the evaluative issue concerns
whether learners have sufficient opportunities to receive spoken-language input and
engage in meaningful communication rather than whether the institution possesses a
particular physical facility.

Curriculum and instructional documents represented the strongest Input
dimension. This finding differs from studies in which formal curriculum incompleteness
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constituted the principal weakness. At the Tarbiyatut Tholabah Foundation, curricula,
syllabi, and lesson plans were generally available, but the resources required to
operationalize them remained less developed.

This contrast illustrates the distinction between administrative and operational
readiness. Formal documents may comply with curricular requirements, but effective
program readiness also depends on teacher expertise, instructional resources, and
facilities. The quality of curriculum documents does not automatically guarantee
implementation capacity when the supporting inputs remain uneven (Samsuddin &
Siregar, 2024).

Overall, the Input findings indicate that the program is not without resources.
Rather, its readiness is uneven. To strengthen the program, we need targeted
interventions rather than a blanket conclusion that all input dimensions are inadequate.

Interpretive Linkages between Context and Input Evaluation Findings

Although this study did not test causal or statistical relationships between the
Context and Input components, the integrated findings indicate several plausible linkages
between contextual diagnosis and resource readiness. These linkages are interpreted as
evaluative patterns rather than as evidence of direct causation.

The absence of a formal, evidence-based needs assessment appears to be
associated with the limited availability of explicit benchmarks for program-resource
planning. Without clear information on students’ current proficiency, expected
competencies, stakeholder priorities, and the distinctive objectives of each educational
unit, institutional leaders may struggle to determine the types of teacher expertise,
instructional media, teaching materials, and facilities the program needs. Consequently,
resource decisions may be shaped more strongly by established institutional practices
and immediate availability than by documented competency requirements.

A similar linkage was identified between differentiated learning orientations and
input requirements. The emphasis on classical-text reading in Madrasah Diniyah and the
broader focus on listening, speaking, reading, and writing in formal educational units
represent different but potentially legitimate instructional orientations. However, these
orientations also require different combinations of teacher competence, instructional
resources, and learning facilities. In the absence of an explicit cross-level competency
framework, the foundation lacks a documented basis for determining which inputs
should be shared across educational units and which should be differentiated according
to their respective purposes.

The integrated mixed-methods findings support this interpretation. Document
analysis confirmed the availability of curriculum and instructional documents but did not
identify a formal needs assessment or a foundation-wide competency-progression
framework. Questionnaire data indicated uneven input readiness, particularly in teacher
qualification alignment and instructional-media provision. Observation clarified the
limited diversity of audiovisual and technology-supported resources. At the same time,
interview data explained that teacher assignment and resource decisions were
influenced by institutional experience, alum status, and established pesantren traditions.
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The convergence and complementarity of these findings suggest a potential linkage
between limited contextual diagnosis and uneven resource planning.

Teacher qualification alignment should nevertheless be interpreted cautiously.
The findings do not demonstrate that teachers with non-aligned academic backgrounds
employ ineffective or traditional teaching methods, because classroom practices were
not systematically evaluated. Experience in pesantren education, mastery of classical
[slamic texts, and familiarity with institutional culture may constitute important forms of
professional expertise. However, the gap between academic specialization and teaching
responsibilities indicates a need for more systematic professional-development planning
and for future research examining how different forms of teacher expertise are applied
in classroom instruction.

Similarly, limited audiovisual resources and the absence of a functioning language
laboratory should not be interpreted as direct evidence of inadequate student language
competence. Listening and speaking skills can be supported through various resources
and learning environments, including classroom interaction, audio recordings, mobile
devices, peer communication, language clubs, and structured extracurricular activities.
The current evaluation shows that the range of institutional resources available to
support these activities remains limited.

These findings illustrate the decision-oriented logic of the CIPP framework, in
which Context evaluation identifies program needs and priorities. In contrast, Input
evaluation examines the resources and strategies available to address them. The present
study does not establish that weaknesses in Context caused limitations in Input. Instead,
it suggests that stronger contextual diagnosis could provide a clearer foundation for
teacher recruitment, professional development, curriculum coordination, media
development, and infrastructure planning.

Therefore, the principal implication arising from the relationship between the
Context and Input findings concerns institutional planning rather than program
effectiveness or student achievement. A formal needs assessment and a clear cross-level
competency framework can help the foundation develop more transparent criteria for
teacher assignment, resource allocation, instructional-media selection, and facility
development. The effects of these improvements on teaching practices and student
learning outcomes should be examined separately through future evaluations of the
Process and Product components.

CONCLUSION

The evaluation indicates that the Arabic language learning program at the
Tarbiyatut Tholabah Foundation has strong institutional legitimacy but incomplete
contextual and input readiness. In the Context component, the program aligns with the
foundation’s educational vision. Still, it lacks a formal needs assessment or an explicit
framework to align and advance Arabic competencies across educational levels. In the
Input component, the overall achievement score was 59.1%, categorized as moderately
adequate. Curriculum documents were relatively well prepared, while teacher
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qualification alignment, instructional media, and supporting facilities remained priority
areas for improvement.

This study provides a diagnostic basis to strengthen the program by conducting
an evidence-based needs assessment, mapping cross-level competencies, aligning
teacher expertise with teaching responsibilities, supporting continuous professional
development, and developing targeted instructional resources. Because the evaluation
was limited to Context and Input, the conclusions concern program needs and
institutional readiness and should not be interpreted as evidence of effects on
instructional processes or student learning outcomes. Future studies should evaluate the
Process and Product components after the recommended improvements have been

implemented.
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